From: Jlasper, lennifer

To: Clarke, Wilma EDUC:EX; Mercer, Sally EDUC:EX; XT:Highnam, Kent CLBC:IN
Cc: Blackburn, Kell

Subject: Course Materials for Review

Date: Friday, August 12, 2016 2:55:44 PM

Hello,

The course materials for Reinforcing Respectful Professional Boundaries are currently in the hands
of Kelly Blackburn (cc’d on this email) who is in the final proofreading stages.
Once she has completed this work early next week, she will forward the materials to you for final

oth i you have any changes or are

review. If you could please let her know by Friday, August 1
ready to sign off that would be very much appreciated.
Thanks so much and have a great weekend!

Jennifer

Program Manager, Centre for Leadership

School of Health, Community & Social Justice | Justice Institute of British Columbia

715 McBride Boulevard, New Westminster, BC V3L 5T4

Tel: 604.528.5633 | Fax: 604.528.5640 | jjasper@jibc.ca

JIBC | Canada's Leading Public Safety Educator | www.jibc.ca | www.jibc.ca/leadership
Follow us on Twitter | Like us on Facebook

This e-mail and any attachments to it may contain confidential or privileged information. If you are not the intended recipient or

authorized by the intended recipient to receive this communication, please notify the sender by return e-mail, delete this e-mail and any
attachments to it from your system, and destroy any copies. Any dissemination or use of this information by a person other than the
intended recipient is prohibited.
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- J IBC Course Outline, Page 1 of 4
Date of Last Course Outline Revision:

Justice Institute of British Columbia
COURSE OUTLINE

Course Code: TBD

Course Title: The Mindful Educator in Managing Conflict
Prerequisite Courses: N/A

School: Health, Community and Social Justice
Division/Academy/Centre: Conflict Resolution

Previous Course Code & Title: N/A

Course First Offered: August, 2015

# of Credits: 1.5

Course Description:

Through self-reflection, dialogue, exercises, and scenario practice, this 21-hour course sees
participants increase their awareness of how they perceive and personify their role as an educator
in the face of conflict and anger. They will gain a working knowledge of Emotional Intelligence
competencies as they relate to managing conflict and learn practical ways to enhance self-
awareness, self-regard, self-regulation, assertiveness, stress tolerance and impulse control. With
this gained insight, learners will begin to construct more productive ways to address such
challenges. This will increase capacity to make sound decisions, build mutually supportive
relationships, and to handle stress and anger effectively.

You will learn the necessary skills and approaches to help manage your own angry feelings and
behaviours, and to effectively respond to anger in others. Topics such as anger triggers, self-
management, defusing skills, the origins of personal expressions of anger and disengaging from
angry encounters are explored.

Course Goal(s): To apply emotional self-regulation and effectively respond to anger in others in
order to manage typical interpersonal conflict situations that arise in a K-12 educational setting.

Learning Outcomes:
Upon successful completion of this course, the learner will be able to:

1. Relate and connect the Standards for Competence & Professional Conduct of Educators in BC
to the concepts being addressed in the course.

2. Describe their assumptions and beliefs about conflict and anger.
3. Articulate the impact of such beliefs and assumptions on their conflict approach.
4. Identify inconsistencies among beliefs, assumptions and practice.
5. Define emotional intelligence and explain how it relates to work place success in a conflict
setting.
Describe the components of anger and angry behaviours.
Identify own anger triggers.
Describe the anger arousal cycle.
JIF 200 Course Outline Form Version 13 Form last Revised 06 March 2014
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JIBC

9. Construct more effective means to handle workplace stressors and dilemmas.

10. Use strategies to manage and express own anger.

Course Topics/Content:

Day One:

Day Two:

¢ Dealing with anger in others.
+ Using empathy, reframing, assertiveness, limit setting and disengaging to deal with anger.
e Constructing a collaborative conflict conversation.

Day Three:

¢ Coached role-play practice.

Text and Resource Materials:

Course Outline, Page 2 of 4
Date of Last Course Outline Revision:

Standards for Competence & Professional Conduct of Educators in BC
Beliefs about and origins of anger.
Physiology and neuroscience of anger arousal cycle.
Triggers, distorted thinking and self-talk.

Managing your own anger.

Required: The Mindful Educator in Managing Conflict course workbook

Recommended:

Course Level:

X | First Year

Second Year

Third Year

Fourth Year

Graduate

Other (describe):

Equivalent Course(s) within the JIBC:

Class Delivery Methods:

Delivery Methods Class Option A | Class Option B | Class Option C | Class Option D
(Hours) (Hours) (Hours) (Hours)

Classroom/Lecture/Discussion 14

Simulation/Lab 7

Praxis Exercise

Practicum/Fieldwork

Online

Correspondence

JIF 200 Course QOutline Form Version 13

Form last Revised 06 March 2014
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= Course Outline, Page 3 of 4
J IBC Date of Last Course Outline Revision:

‘ Total Class Hours 21

Comments on Delivery Methods:

Course Grading System:

Letter Grades Percentage X | Pass/Fail

Complete/Incomplete Attendance Only

Passing Grade:

Evaluation Activities and Weighting:

Final Exam % | Assignments | 20% Project % | Capstone Project %
Midterm Exam % Portfolio % | Participation | 30% | Other (feedback) | 20%
Quizzes/Test %o Simulations | 30% Practicum % TOTAL | 100%

Comments on Evaluation Activities and Weighting:

Evaluation based on attendance, participation in small and large group discussion and exercises,
written preparation assignment and incorporation of feedback from instructor, coach and peers in
simulated roleplay.

Other Course Guidelines, Procedures and Comments:

View official versions of related JIBC academic regulations and student policies in the JIBC Calendar on the
following pages of the JIBC website:

Academic Regulations: Student Policies:
http://www.jibc.ca/programs-courses/jibc- http://www.jibc.ca/about-jibc/governance/policies
calendar/academic-requlations

Student Academic Integrity Policy Access Policy

Academic Progression Policy Harassment Policy — Students
Admissions Policy Student Records Policy
Academic Appeals Policy Student Code of Conduct Policy

Evaluation Policy
Grading Policy

JIBC Core Competencies

JIF 200 Course Outline Form Version 13 Form last Revised 06 March 2014
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Course Outline, Page 4 of 4
Date of Last Course Outline Revision:

The JIBC promotes the development of core and specialized competencies in its programs.
Graduates of our programs will demonstrate high levels of competence in the following areas:

Critical thinking

Identify and examine issues and ideas; analyze and
evaluate options in a variety of fields with differing
assumptions, contents and methods.

Communication, oral and written

Demonstrate effective communication skills by
selecting the appropriate style, language and form
of communication suitable for different audiences
and mediums.

Leadership

Inspire individuals and teams to reach their potential
by embracing innovation through strategic thinking
and shared responsibility.

Independent learning

Show initiative by acting independently in choosing
effective, efficient and appropriate applied learning,
research and problem solving strategies.

Globally-Minded

Self-aware of own identity and culture, recognize
the interconnectedness of world events and issues;
interact respectfully and authentically across
cultures; value multiple perspectives; utilize curiosity
to learn with and from others.

JIF 200 Course QOutline Form Version 13

Problem solving

State problems clearly; effectively and
efficiently evaluate alternative solutions;
choose solutions that maximize positive and
minimize negative outcomes.

Interpersonal relations

Know and manage ourselves; recognize and
acknowledge the needs and emotions of others
including those with diverse cultures,
backgrounds and capabilities.

Inter-professional teamwork

Understand and work productively within and
between groups, respect others’ perspectives
and provide constructive feedback with special
attention to inter-professional relationships.

Information literacy

Recognize and analyze the extent and nature
of an information need; efficiently locate and
retrieve information; evaluate it and its sources
critically, and use information effectively and
ethically.

Form last Revised 06 March 2014
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From: rcer, Sal

To: XT:Highnam, Kent CLBC:IN
Subject: Development and Delivery of Professional Boundaries course - invoice
Date: Thursday, January 5, 2017 12:17:00 PM
Hi Kent,
. . s.22 . .
| hope you had a nice holiday season. but back at it now and trying
to catch up.

| wanted to touch base with you about the invoice we received for the development and delivery of
the Reinforcing Respectful Professional Boundaries course from Aug 31, Sept 1-2, 2016. You may
recall that we spoke over the phone about the amount (I thought it ought to be $2,000 more based
on the contract), and you were going to check with Jennifer.

Were you able to find out anything? Should the invoice be adjusted and send to us again, or should
we be paying the invoice we have?

Thanks,

Sally

Sally Mercer

Manager of Communications

Teacher Regulation Branch

International Education, Independent Schools
and Partner Relations Division

Ministry of Education

400 - 2025 West Broadway

Vancouver, BCV6J 126

T: 604 775-4840

The BC Government strongly recommends that customers not send confidential information, including credit card data, in emails due to
security concermns.

This email may contain information that may be privileged and is intended for the exclusive use of the addressee. Any other person is
strictly prohibited from disclosing, distributing or reproducing it. If the addressee cannot be reached or is unknown to you, please inform
us immediately by telephone or email.

&4 Please consider the environment before printing this email.
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From: rcer, Sal

To: XT:Bahr,Christina JAG:IN

Cc: Clarke, Wilma EDUC:EX; Chritchley, Matt EDUC:EX; Mirbagheri, Sarvi EDUC:EX; Preston, Bruce EDUC:EX;
McMullin, Shawn EDUC:EX

Subject: Feedback on CRES1120-The Mindful Educator

Date: Thursday, December 1, 2016 4:33:00 PM

Hi Christina,

Thank you very much for sending over the draft copy of the Manual and the PowerPoint for CRES
1120 The Mindful Educator in Managing Conflict. We've reviewed the materials and we have the
following feedback for you.

Overall, we are satisfied with the approach. However, we wonder about the coverage of the special
needs portion. There is no acknowledgement that generally speaking the dynamics of conflicts with
students/children is different than conflict with adults (power imbalance, evolving capacity, child’s
right to voice) and may require adapted strategies. By focusing on special needs students alone,
these students may be viewed as “the problem” in the classroom. Another issue is that the various
behaviours that typically accompany certain special needs are listed but there is no specific
communication or conflict resolution strategies presented that would assist in dealing with the
behaviours. The focus really seems to be on adult/adult conflict management. We think this needs
to be augmented with more information on adult/child conflict management. Perhaps it would be
useful to develop the special needs education piece with further assistance of a special needs
educator. A general direction for additional material may be the following:

Two basic principles of special needs education are:

1. Behaviour is communication. When dealing with special needs students in particular the
first reaction to behaviour changes in students is to ask yourself: what is he/she trying
to communicate to me with this behaviour:

e frustration
e opposition to the behaviour of others

2.The job of a special needs teacher is to identify and remove barriers to learning. Teaching
special needs students requires an expanded “toolbox” of skills. Interpreting behaviour
and identifying barriers is the essential basis for deciding which of the tools to use.

Approaching special needs situations with the two basic principles in mind will provide the

foundation for avoiding the conflict which can result from misunderstanding. A special

needs education specialist could help to refine this part of the program.

Also, the Outside-of-the-Moment Anger Management Plan is good but we wonder if that could or
will be expanded into a conflict management plan. What happens when you can’t easily walk away
from a conflict with a teacher/administrator/student/parent? How would you reset a relationship
or what would you do if you realize you're heading in the wrong direction? What if the
conflict/behaviour is associated with longer term issues? Will this be dealt with in the context of
the course?
We also like the concept of the Picture It slides. Most of them deal with lower level conflict though.
Would it be possible to include a scenario where a teacher/student has a strong emotional reaction
with yelling, threatening or physical contact? Or is this likely to be covered within course examples?
The following feedback is more specific:
TRB PowerPoint:

¢ A lot of the slides have a uppercase or a lowercase “p” in the titles. What is this?
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¢ Slide 10 — all the words are capitalized except “emotion”
¢ Slide 15 —all the bulleted points begin with a capital letter except the last “power”
¢ Slide 30 — Occiptal Lobe is spelled incorrectly
¢ Slide 51 — the words in the final bullet are cut off
A couple of the words have the British spelling or the American spelling or both. For example,
“behaviour” versus “behavior”
¢ Slide 45 — uses “behavioural” with the “our” ending
e Slides 6 & 17 — uses “behavior”
e Slide 58 — uses “behaviour” & “behavior”
e Slide 61 — uses “honor”
TRB Manual:

o 5th page, Introduction
03" bullet should perhaps be “Who are you in conflict with?”
0 6™ bullet uses “behaviours”
epth page, What is Conflict
0 1% bullet under “Conflict at its best” replace “exits” with “exists”
o 4™ bullet under “Conflict at its best” uses “behaviors”
03" bullet under “If mishandled” uses “behaviors”

epth page, Who are You in Conflict?
o Should the title be “Who are You in Conflict With?

o gth page, Beliefs about Conflict
o Last bullet, replace “anyways” with “anyway” (Anyways might be too colloquial for a
formal course.)

e gth page, Belief Cycle
02" and 4t sentences in the 1° paragraph use “behaviours”
011t page, Conflict Approaches
03" bullet uses “behaviour”
e 12t page
03" bullet uses “behaviour”
013t page, Five Conflict Styles

o In the 1% paragraph there’s reference to “Kraybill Conflict Style Inventory tool” but no
footnote or explanation about what this is. Should there be? And is this tool going
to be used with participants? If not, does it need to be referenced?

02" 3" 4% 5nd 5t paragraphs use “behaviour”
e 14t page

0 1%t & 2" paragraphs use “behaviour”
017t page

o 1% paragraph, last sentence — Should the sentence be “This use of anger is learned
very young and has become a set pattern simply because it continues to work”?

018t page, The Purpose of Anger
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o In the final paragraph, the suggestion is to use “maybe” or “is usually” rather than “is”
because there are times that attacking or judging is the right thing to do from a
safety or justice perspective.

e 20t page

o Final sentence on the page is missing a period.

¢ 215 page

o In the image, “Occiptal” is spelled incorrectly.

23 page, In-the-Moment Anger Management Plan
o The final sentence uses “behavior”

25t page, Outside-of-the-Moment Anger Management Plan

o 1% paragraph — there’s a word missing in the last half of the sentence
o Point 5 — uses “favorite”

«31% page, The Difficult Person

o 1%t indented question — Should the sentence be “Am | trying to change the other
person ...?”

¢33 page

o The 1%t and 2" secondary bullets use “behavior”
e 34th page, Special Needs

o 1% sentence, perhaps use “accommodate” rather than “manage”
o 40t page, How to Give Feedback

0 1% paragraph & the 3" bullet use “behaviour”
Thanks again. Please let us know if you have any questions about any of this.
Kind regards,
Sally

Sally Mercer

Manager of Communications

Teacher Regulation Branch

International Education, Independent Schools
and Partner Relations Division

Ministry of Education

400 - 2025 West Broadway

Vancouver, BCV6J 126

T: 604 775-4840

The BC Government strongly recommends that customers not send confidential information, including credit card data, in emails due to
security concermns.

This email may contain information that may be privileged and is intended for the exclusive use of the addressee. Any other person is
strictly prohibited from disclosing, distributing or reproducing it. If the addressee cannot be reached or is unknown to you, please inform
us immediately by telephone or email.

&4 Please consider the environment before printing this email.
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From: Chritchley, Matt EDUCIEX

To: XT:Bahr.Christina JAG:IN

Cc: Mercer, Sally EDUC:EX; Clarke, Wilma EDUC:EX; Preston, Bruce EDUC:EX; McMullin, Shawn EDUC:EX;
Mirbagheri, Sarvi EDUC:EX

Subject: For Review: CRES1120-The Mindful Educator course outline

Date: Thursday, January 5, 2017 3:24:16 PM

Attachments: CRES1120-MindfulEducator Courseoutline.docx

Hi Christina,
Re: Feedback: The Mindful Educator course outline
The only suggestions we have with the course outline are to include some reference to ‘students’
and ‘special needs.’
® The second line could read, “Conflict can arise between students, teachers, administrators,
parents and others, and can be difficult to manage. In this course Educators will gain....”
e Learning outcome 9 might be changed to add “Special considerations in dealing with young
students or students with special needs.” This could also be added as a course topic or
added in brackets under Dealing with anger in others in Day 2.
Thanks you,
Matt Chritchley

Professional Conduct | Teacher Regulation Branch
This email may contain information that may be privileged and is intended for the exclusive use of the addressee. Any other person is
strictly prohibited from disclosing, distributing or reproducing it. If the addressee cannot be reached or is unknown to you, please inform

us immediately by telephone or email. Please consider the environment before printing this email. @&

Page 10 of 258EDU-2017-70811 S1



From: Clarke, Wilma EDUCIEX

To: :Highn n

Cc: Mercer, Sally EDUC:EX

Subject: FW: amended files

Date: Tuesday, July 12, 2016 3:21:08 PM

Hi Kent,

Apologies — | forgot to copy you on the communication with Laura below.
Wilma Clarke,

Executive Director,

Teacher Regulation Branch, Ministry of Education
400 - 2025 West Broadway, Vancouver, BC V6] 126
Phone: 604.775-4817 Wilma.Clarke@gov.bc.ca
www.bcteacherregulation.ca

From: Hugh And Laura Bickerton [mailto:s-22

Sent: Tuesday, July 12, 2016 3:18 PM

To: Clarke, Wilma EDUC:EX

Cc: Chritchley, Matt EDUC:EX; Hodak, Katarina EDUC:EX; Mercer, Sally EDUC:EX; Preston, Bruce
EDUC:EX

Subject: Re: amended files

Hi all. Thanks for the feedback. I will respond to you all when I can access the feedback on
my computer which I will have tomorrow or the next day $-22 for now wo the
computer). All materials will be ready for the end of July. W did not want to do the final work
until you had a chance to review. I think the format of the third day could certainly be changed
to the format we originally had discussed - we set it out this way as the classroom
management course did not use the third day for counselling and we structured ours based on
theirs. We will be happy to do whatever you think best - and would be happy to talk about
pros and cons of each. L

Sent from my iPad

On Jul 12, 2016, at 1:57 PM, Clarke, Wilma EDUC:EX <Wilma.Clarke @ gov.bc.ca> wrote:

Hi Laura,

Please find below a compilation of the feedback from TRB staff who have reviewed
the materials sent. We appreciate all the work that has gone into developing the
course and provide this feedback fully appreciating the efforts of the development
team.

Day1

» Reflecting on Relationships Exercise - Does this relate to professional boundaries, or is it just an
ice breaker?

«Slide 21 — Regulation/Advocacy — not completely accurate- government does also create
some advocacy orgs under legislation, concerned with both individual/public interest
(e.g. Seniors Advocate, RCY)

¢Slide 34 — Could there be a question or two about how they feel about children?i.e.
good kid/bad kid/challenging kid (do they value the compliant? the questioners?)

¢ Slide 35 —find this question unclear - What is important to you in making sense of the
ethical world of teaching?

¢ Case Studies - Would it be more interesting to deal with cases from the teaching
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profession? The topic is sensitive, but it might help to deal with the elephant in the
room.

¢ Regarding the elephant, It might also help to acknowledge that participants in the course
are taking it because they are interested, or have engaged in conduct that is not of the
most egregious nature. A role play with the coaches could show how easy it is for
anyone to cross professional boundaries without intention. (l.e. — talking about
personal life in class, or touching a student on the shoulder)

¢ Understanding Professional Regulation & Standards of Professional Conduct — Is there
too much emphasis here? This course is not on Professional Identity as much as it is
about behavior that leads to the blurring on professional boundaries. What leads to
violations in professional boundaries, and what can happen if they are not respected?
Day 2

«Slide 11 — (Are often unable to confront others to resolve conflict appropriately) but (may
also use skill and charm to redirect concern) — | think that there are actually two
separate (and both important) points here, so they should not be rolled into one
bullet

¢ Slide 29 — suggest adding a bullet about how the child welfare system relies on the
school system as being the primary “eyes and ears” of the child safety net. The
expectation is not that the teacher intervene but that any concerns are promptly
reported.

¢ Self-Understanding: Values and Beliefs — | am not sure that the slides on this make clear
the connection directly to behavior. | can see that Maslow’s Hierarchy speaks to the
vulnerability of students, and the needs (belonging, love..) of teachers, but | am not
sure about choice theory. Could this be dealt more directly by talking about attraction,
or loneliness, or self-awareness, or weakness, as it relates to teachers and student
needs?

¢ Case studies and Boundaries traps — More here!!

¢ Competence or Incompetence — is this important re boundaries?

¢ Conduct Becoming or Unbecoming a Professional — Is this important or just labeling
things?

¢ Boundaries, Communication and Interpersonal Relationships — Does talking about the
teaching certificate or interpretation of Standards relate to behavior?

¢ Grooming behavior — Good. What about the 21 year old teacher and 18 year old
student?

+ Some of the privacy and information sharing materials seem go beyond the focus of the
course — for example much of Slide 32

« Privacy Sharing / Disclosure -Not sure about the inclusion of the Traffic Light Tool — Is the
“red light” putting the emphasis where it is intended? -may need to understand better
what the classroom conversation around it will look like
Day 3

¢Slide 17 — Dilemmas in Defining the Boundaries — wondering if this discussion shouldn’t
happen up front —day 1?

¢ Understanding one’s own motivations in relationships with students. Could this be a
focus of the course from day 1?

« Effective listening and Emotional Intelligence — Picking up cues from others is important,
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but is this key to professional boundaries. What about dealing with personal feelings
and setting limits for yourself, and setting limits on students. How to stop a student
from sitting on lap, or how to deal with a student that wants help with the personal
life? Texting after hours? What if a teacher is attracted to a student?

¢ The Answer slide- Should there be a focus on self-control and dealing with behavior?
GENERAL FEEDBACK:

¢ Although it’s important that the folks understand the Standards, perhaps there is too
much emphasis in the Day 1 PowerPoint on those broadly and on the disciplinary
process/Commissioner’s role when the focus should be on professional boundaries
and changing people’s views on what those really are (esp. in case the only boundary
they recognize is what's listed in the Day 3 PowerPoint of “An educator must care for
students but cannot be their lovers”).

¢ Can those that are not comfortable trying a role play with the group, do a role play with
the coaches?

¢ Can there be exploration of what is professional boundaries at the outset? Perhaps
reading/reviewing some stories together.

¢ Review the breath of boundaries violations and try to guess what was behind the
conduct?
Without having the case studies to review, it could be that many of the questions and
suggestions above are covered off (i.e. cases to reference on all the various types of
pitfalls teachers need to be on their toes about; e.g., texting, social media, informal
counselling, etc.). Also, the contract with JI indicates that the TRB will deliver the
following. Could you verify that we will be forwarded the finalized course materials
including case summaries/scenarios (i.e. all materials that will be used with
participants0, any manuals developed and evaluation tools? Also according to the
contract, day 3 is to be an “inclusive, immersive coaching day on the third day of the
course, with a maximum of 5-to-1 learner-to-coach ratio”. Can you also confirm that
this is the structure of day three? Thanks.
In consultation with the Commissioner for Teacher Regulation , the Province, staff of
the Justice Institute of British Columbia and subject matter experts, the Contractor
will:
a. develop course content and scenarios for three, 3-day courses
b. draft, finalize and produce course materials (course manuals, psychometric
evaluation tools)
c. draft, finalize and produce participant course feedback surveys
d. include an intensive, immersive coaching day on the third day of the course, with a
maximum of 5-to-1 learner-to-coach ratio
e. integrate the following learning technigues into each of the courses:
¢ dialogue
¢ self-reflection
» skill building exercises
e scenario analysis
* peer feedback
Wilma Clarke,
Executive Director,
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Teacher Regulation Branch, Ministry of Education
400 - 2025 West Broadway,Vancouver, BC V6J 1726
Phone: 604.775-4817 Wilma.Clarke@gov.bc.ca
www.bcteacherregulation.ca

-----Original Message-----

From: Hugh Bickerton [mailto $-22

Sent: Monday, June 20, 2016 12:47 PM

To: Clarke, Wilma EDUC:EX

Cc: Westgrowth

Subject: amended files

Hi, Wilma. here are the amended files - not much has changed. let us know your
thoughts whenever you are ready! thanks. Laura and Chery
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From: Chritchley, Matt EDUCIEX

To: Mercer, Sally EDUCEX
Subject: FW: CRES1120-The Mindful Educator

Date: Monday, November 28, 2016 2:30:29 PM
Attachments: CRES1120-MindfulEducator Courseoutline.docx

From: Bahr, Christina [mailto:chahr@jibc.ca]
Sent: Monday, November 28, 2016 2:23 PM
To: Chritchley, Matt EDUC:EX

Subject: RE: CRES1120-The Mindful Educator

Hi Matt,
Please find attached the course outline for The Mindful Educator.

Thank you,
CB

From: Chritchley, Matt EDUC:EX [mailto:Matt.Chritchley@gov.bc.ca]

Sent: 2016, November 24 9:29 AM

To: Bahr, Christina <cbahr@jibc.ca>

Subject: RE: CRES1120-The Mindful Educator

Hi Christina,

Sorry to be so slow with this. | am looking at it today and hopefully we will have a Branch response
for you soon. Do you have a course outline for this yet? | may have one already but can’t put my
hands on it at the moment.

Thanks,

Matt

From: Bahr, Christina [mailto:chahr@jibc.ca]

Sent: Thursday, October 20, 2016 9:24 AM

To: Chritchley, Matt EDUC:EX; Clarke, Wilma EDUC:EX

Subject: CRES1120-The Mindful Educator
Hello Matt and Wilma,

Please find attached a draft copy of the materials for CRES 1120 for your review. Please let me
know if you have any questions.

Thank you,

Christina Bahr

Program Manager, Centre for Conflict Resolution

School of Health, Community and Social Justice

Justice Institute of British Columbia

715 McBride Boulevard, New Westminster, BC, V3L 5T4

604.528.5735 | chahr@jibc.ca

JIBC | Canada's Leading Public Safety Educator | www.jibc.ca/conres | www.jibc.ca/leadership

Join our LinkedIn Group: Centre for Conflict Resolution | Centre for Leadership at JIBC

Follow us on Twitter | Like us on Facebook
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JUSTICE
IINSTITUTE

RITISH COLUMBIA

CENTRE FOR LEADERSHIP

Reinforcing Respectful Professional Boundaries
August 31 — September 2, 2016

The Ethic of Care: Balancing care and control
Day 1
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Task 1.1: Getting Acquainted

* |nterview partner.

* Possible topics for questions:
— Background
— Education
— Employment history
— Family
— Travel
— Hobbies

 Repeat with another partner
 Be prepared to introduce your partner to the group

JUSTICE
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Overview of the Three Days

JUSTICE
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Setting the Stage: Tackling Difficult Subjects

e |tisimportant to create a positive learning environment.
We realize you may have concerns for our 3 days
together as the topic is complex and often emotionally

charged.
* Asagroup, we will develop some norms to create a safe
and non-judgmental environment.

JUSTICE
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Task 1.2

* On your own consider the following questions:
— What do you hope to learn from our three days together?

— What is most important for you to gain out of the next 3
days?

— How can we work together to contribute to the positive
culture of the group?

JUSTICE
INSTITUTE Page 20 of 258E0U-2IHZ-78811 S1



Task 1.3

“Most of us end up with no more than five or six people
who remember us. Teachers have thousands of people
who remember them for the rest of their lives.”

Take a few moments to write about how you would want to be
remembered by your students and others.

By the end of the three days, we hope you have clarified the
answer to the question ...

How do you want to be remembered?

JUSTICE
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Professional Accountability

Read the case and discuss the issues that arise for you.

* What concerns do you have about the actions of the person in
the case? Why do the actions concern you?

 What do you see as a reasonable consequence of the action?

* What “rights” do you think the public or clients should have in
these types of cases? Should the public and potential clients
be informed?

Be prepared to share your thoughts with the large group.
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Regulation of Occupations

* Provinces have the authority to regulate and establish
standards for workers in different occupations. This is
created through legislation.

 OnlJanuary9, 2012, the legislature passed the Teachers
Act which created a hybrid or shared responsibility
regulatory system based on two foundational principles:
the public interest and transparency.
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Teachers Act

* Because the Commissioner’s role is set out in legislation,
he must work within the boundaries of administrative
law which defines the rights of those he investigates.

e At times, this can be time consuming and frustrating for
those involved as it involves careful and meticulous

attention to principles of fairness.
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Regulation of Teachers

e All teachers, principals, superintendents whether in
public, independent or First Nations schools must holds
certificates to teach.

* A certificate is like a license to practice — you cannot
work as teacher or administrator in BC without a
certificate.
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1. BC Teachers’ Council

16 council members including:

* 5 elected from among the certificate holders

* 3 appointed by the Minister from a list submitted by the
BCTF on behalf of public school teachers

e 7 appointed by the Minister from lists submitted by other
education partners on behalf of their members

* 1 appointed by the Minister to represent the Minister
(non-voting)
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BC Teachers’ Council

» Establishes standards for the education, competence and conduct

of certificate holders
* Establishes standards for applicants’ qualifications and fitness

* Evaluates and approves teacher education programs for the
purpose of certifying their graduates

 Carries out its duties in the public interest
e Separate and independent of government

* Separate and independent of the organizations to which they
belong
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2. Commissioner

e Appointed by Cabinet, the Commissioner is independent
of government and oversees the discipline process.

The Honorable Bruce Preston

Retired BC Supreme Court judge

Appointed for 5 years
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Commissioner

Receives reports and complaints regarding possible breaches
of the Standards from:

* the public

* employers — boards, independent school authorities
 attorney-general’s office

» other certificate holders — more later

» other sources such as the media
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Commissioner

Determines what processes should be undertaken with
respect to a report from an employer or a complaint
from the public.

* take no further action

* undertake an informal resolution

* order an investigation

* initiate an alternate dispute resolution
* issue a citation leading to a hearing
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3. Disciplinary and Professional Conduct Board
(DPCB)

* Provides the Commissioner with a pool

of council members and lay persons who can serve on
hearing panels.

* Three people sit on a hearing panel to act as judges and
determine whether or not a certificate holder has
breached the Standards, and if so, what penalty should
be imposed.
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Disciplinary and Professional Conduct Board
(DPCB)

* Penalties include reprimands, suspensions or
cancellations of certificates.

* Hearing panels must act independently of government
or any other group.

e Actin the public interest.
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4. Director of Certification

 |ssues Certificates of Qualification for applicants who
meet all of the necessary requirements, based on the
standards set by the BC Teachers Council.

* |ssues Independent School Teaching Certificates based on
requirements set out by a separate board.

* |ssues letter of permission on a temporary basis when a
certified teacher cannot be found to fill a position.

* Maintains a registry of certificate holders and an
employers’ area on the TRB website.
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5. Teacher Regulation Branch (TRB)
— Not created under the Teachers Act

* A fifth entity, the TRB, is part of the Ministry of Education
and provides administrative support for the BC Teachers
Council, the Commissioner and the DPCB.

 BUT the TRB is not a decision-making body. It only
provides the necessary assistance to the decision-makers:
the BC Teachers Council, the Commissioner, the DPCB and
the Director of Certification
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Overview of the Regulatory Model

BC Teachers Commiissioner Disciplinary and Director of
Council Conduct Board Certification
(BCTC)

Sets Standards Oversees discipline Conducts Issues certificates
process of certificate  hearings
holders
Independent of  Independent of Independent of Government
government government government employee

though overseen
by the Minister
of Education

Teacher Regulation Branch

Supports the work of the four statutory entities above.
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Understanding Professional Regulation and

Advocacy

Professional Regulation Professional Advocacy

Established by statute
Powers of government given to
regulatory body

Concerned with the public interest and
protecting “clients” from incompetence
or misconduct of professionals

Teacher Regulation Branch

Law Society of BC, College of Pharmacists
of BC, College of Registered Nurses of BC

Established by will of a group usually within an
employment context

Concerned with the collective interests of members
and protecting individuals within an employment
context

Eg BCTF (union of public school teachers only) -
membership is mandatory, BCPVPA (principals and
vice-principals in the public system- voluntary),
BCSSA (school superintendents in the public system -
voluntary), Catholic Teachers Union, Christian
Teachers Association

BC Bar Association, BC Pharmacists Association,
Registered Nurses Union
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Understanding Employment and Regulation

Regulation Employment

Issues certificate (license)to teach

Sets Standards for awarding (cancelling) a
certificate

Provides ability to gain employment in BC
and may be used to gain certification in
other jurisdictions

Involves hiring teachers in the K-12
system, public or independent

In the public system, teachers and
employers agree on employment rules
through a collective agreement,
employment contracts and the School Act

Salary, pension (if any), hours of work are
set in this context
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Multiple Jeopardy

Educator

Conduct

Civil
charges
on behalf
of the victim

aaaaaaaaaaaaaa
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Professional Standards

* Describe a desired and achievable level of performance
by which actual performance can be measured.

* Allow for assessment or measurement of performance
and conduct

* Describe a degree of excellence, competence

* May be broadly stated (BC Teachers) or very detailed (BC
Physicians)

* Considered to be the hallmark of a profession.

JUSTICE
INSTITUTE Page 39 of 258E0U-2IHZ-78811 S1



Standards for the Education, Competence and
Professional Conduct of Educators in BC

* Eight statements of principle, along with brief
descriptors, that describe what certificate holders in BC
should know and be able to do as well as the conduct
they must adhere to.

* All applicants must sign that they understand and will
abide by these Standards

 Allthose who hold teaching certificates have joined a
professional “club” and membership in the club is
continued only if the Standards are upheld.

* Failure to uphold the Standards is the basis for the
actions of the Commissioner when disciplinary decisions

are_made.
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TASK 1.8 BC TEACHING STANDARDS

 Read the eight standards.

* In groups of 3-4, discuss the following questions:

— Do the Standards in your view accurately describe the
work and expectations of teachers?

— What, if anything, would you add or delete? Why?
— How do you imagine professional standards are created?

— To whom do professional standards belong? What are your
thoughts?

Debrief in large group
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Standards in Practice

This course will help you answer the questions:

 What do the Standards mean — how can | interpret them?

* What should | understand about the Standards that will help
me in my everyday work and life?

 How will these tools help me to be a better teacher?

* How will understanding the Standards help to keep students
safe?
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Standards Embody: The Ethic of Care

* Teachers struggle with relationship boundaries as part of
their emotional interactions with students

 Codes of conduct in other professions, especially the
helping professions, also deal with boundaries in the
practitioner—client relationship

 Boundaries are derived from the Standards and exist to
distinguish between what is appropriate and
inappropriate in relationships. They ““act to constrain,
constrict, and limit” and involve issues of power, control,
and influence
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The Ethic of Care

* |n the field of education, the teacher—student
relationship is a central component in successful teaching
and learning but, outside of a few exceptions ethical
boundary issues have not always been appropriately
explored

 The importance teachers place on developing positive
personal relationships with their students has been
suggested as one aspect of effectiveness and expertise in
teaching

* |tis often through personal interest in students that
teachers find ways to bring students into these important
conversations
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The Ethic of Care

 Teachers and students have characterised caring
relationships as being composed of several different
basic concepts: time, talking, sensitivity, respect, acting
in the best interest of the other, being there, caring as
feeling and doing, and reciprocity (Gomez, Allen, Clinton, 2004;
Tarlow, 1996; Terry, 2006).

 Researchers suggest that engaging in the process of
establishing and maintaining caring relationships requires

considerable emotional work and investment (isenbarger &

Zembylas, 2006; Schutz, Cross, Hong, & Osbon, 2007; Williams et al., 2008;
Zembylas, 2003).
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The Ethic of Care

Example:

* Teachers may choose to display motivational enthusiasm
and excitement when teaching, spend personal time on
behalf of a student, or even mask anger when upset with
a student. Some teachers find their work and investment
of self emotionally and physically draining, leading to
fatigue and frustration with their careers (Hargreaves, 2000,
2001; Sutton, 2004).

* Because of that, they may create their own boundaries
that help them deal with situations in the classroom
while limiting their emotional involvement and feelings
of burnout (Hargreaves, 2001).
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Standards: Balancing care and control

 “The caring work of teaching is premised upon having a
reciprocal relationship between students and teachers.
Reciprocity entails teachers and students continually
developing, negotiating, and maintaining a social connection.”
(O’Connor, 2008;Wright, 2004)

* Teachers’ commitment to social and emotional connections
with students naturally brings with it relational tensions
(McBride & Wahl, 2005; Muller et al., 1999) that have to be negotiated -
sometimes daily.

* Reciprocity also means that not only do teachers influence
students, but students also influence teachers. When teachers
speak of “losing control,” the flip side of that perception is

that the students have ““‘gained control” in the classroom
(Schlechty &Atwood, 1977).
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Standards: Balancing care and control

What are my beliefs about how students learn?

* How “up-to-date” are my beliefs? How much are they based
on research or on my own opinions and ideas? How do my
beliefs influence the way | teach?

How do I create a positive climate for learning?

 How do | build strong, positive relationships with my
students? Engage and motivate all my students to learn?
Inspire my students to learn and to continue their learning
after they leave me?

Which students challenge me the most?

* Behaviour problems, learning disabilities, self-regulation
problems? Others?
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Balancing care and control: the Dilemmas
Issues to consider:

 Drawing upon boundary questions such as inappropriate
self-disclosure, misuse of power or authority, and
ignoring institutional policies

* Ethical behaviour can be construed as acting
conscientiously within appropriate boundaries/Standards
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Task 1.9: Self-Reflection Exercise

It is important to examine teachers’ own views of their
profession, teacher—student relationships, and ultimately
what constitutes ethical, caring behaviour in the teaching
profession

Self-Reflection: Why Am | Here?
Part 1 —to be done individually

* If | have not linked what I’'m doing on a daily basis on my
school campus with my core values by reflecting on my
professional identity, it is unlikely that | will understand
my role as an educator as anything more than a job.
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Task 1.9: Self-Reflection Exercise

Part 2

— What brought me to the teaching profession?

— | am an educator because ...?

— My best memory of school is.....”?

— My worst memory of school was...?

— Most of my classmates thought | was...?

— Most of my teachers thought | was...?

— The hardest part of being a student for me was...?

— | feel least sure that | am in the right vocation when...?
— My greatest strength as an educator is..?

— My greatest weakness as an educator probably is...”?

Personal Mission Statement

— | am an educator because...
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Task 1.9: Self-Reflection Exercise

Part 3

— What do you think that “getting too involved with students”
means?

— What values and principles are important to you in making
sense of the ethical world of teaching?

— How would you suggest decisions relating to students, parents,

colleagues and employers can be made within the boundaries of
the Standards?

— How do these considerations impact your approach to teaching?
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Reflecting on Day 1

Talk together about the work we did on the first day.
What was the important learning for you?
What questions do you have about yesterday’s content?

What issues still remain to be addressed for you?
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Small Group Exercise

In your small groups discuss:

* How do you see schools, classrooms and students are
different from when you went to school?

 What are the challenges of these changes for the teacher
related to:
— the role of education?
— therole of a professional teacher?
— expectations of society/parents?
— values and beliefs that you currently hold ?

JUSTICE
INSTITUTE Page 56 of 258E0U-2IHZ-78811 S1



Self-Understanding of Values and Beliefs

* A healthy relationship begins with the premise that the
other person is a good person who makes mistakes.

* How can we create a practical guide for educators to
position themselves to be most poised to create and
sustain the kinds of relationships that will make a
difference?
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Maslow’s Hierarchy

MASLOW'S
HIERARCHY
OF NEEDS

MWU'D'.

CREATIVITY, Abraham Harold Maslow (Apd 1. 1908 - June 8, 1970)
ol wass a psychologist who studied positive
LACK OF PREJUDICE, human qualities and the lives of exempla-
ACCEPTANCE OF FACTS ry people. In 1954, Maslow created the

Hierarchy of Human Needs and

\\ expressed his theories in his book,
A\ Motivation and Personaiity.

Self-Actualization - A person's
motivation to reach his or
her full potential. As shown
in Maslow's Hierarchy of
Needs, a person's basic
needs must be met
before self-actualiza-
tion can be
achieved.
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Self-Understanding of Values and Beliefs

Maslow offers the following description of self-
actualization:

* |t refers to the person’s desire for self-fulfillment, namely,
to the tendency for him to become actualized in what he
is potentially.

* The specific form that these needs will take will of course
vary greatly from person to person. In one individual it
may take the form of the desire to be an ideal mother, in
another it may be expressed athletically, and in still

another it may be expressed in painting pictures or in
inventions' (Maslow, 1943, p. 382-383).
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Self-Understanding of Values and Beliefs

Choice Theory Basic Needs

According to Dr. William Glasser, M.D., all behavior is
purposeful.

* |tis our best attempt at the time, given our current

knowledge and skills, to meet one or more of our basic
human needs, needs which evolved over time and have

become part of our genetic structure.

 These needs are the general motivation for everything
we do.
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Choice Theory Basic Needs

1. Survival - This need is a physiological need, which includes
the need for food, shelter, and safety. Because we have genetic
instructions to survive, not only as individuals but as a species,
this includes the need to reproduce.

2. Love & Belonging - This need and the following three needs
are psychological needs. The need to love and belong includes
the need for relationships, social connections, to give and
receive affection and to feel part of a group.

3. Power -To be powerful is to achieve, to be competent, to be
skilled, to be recognized for our achievements and skill, to be
listened to and have a sense of self worth.
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Choice Theory Basic Needs

4. Freedom - The need to be free is the need for independence,
autonomy, to have choices and to be able to take control of the
direction of one's life

5. Fun - The need for fun is the need to find pleasure, to play
and to laugh. Should you doubt that this is as important as any
of the others, imagine a life without hope of any enjoyment.

Glasser links the need for fun to learning. All of the higher
animals (dogs, dolphins, primates, etc.) play. As they play, they
learn important life skills. Human beings are no different. It is
true that "play is a child's work."
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Choice Theory Basic Needs

Characteristics of the Five Basic Needs:
e Universal

* |nnate

* Overlapping

e Satisfied from moment to moment

* Conflict w/ Others' Needs
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Boundaries, Communication and Interpersonal
Relationships

Boundaries Simplified

* Boundaries are about knowing what belongs to me and what
does not

 Boundaries are both internal and external and standards form
the external boundaries for professionals

* Establishing boundaries contributes to the safety of the
“client” and to one’s own sense of safety — it clarifies where
what the teacher owns ends and where what others own
begins — understand your qualifications and job

* Without clearly defined boundaries, those who we are in
relationship with, our colleagues, parents, employers will not
feel safe entrusting the care of students to teachers
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Case Studies: Task Handouts

For each of the cases, work in small groups to discuss

 What issues and concerns do you have?

* How do you see the decisions of the teacher impacting
students, parents, colleagues or employers?

 What Standards, if any, have been bent or broken?

 What would you suggest is a reasonable consequence of
the teacher’s actions?

 What do you think could have been done to prevent the
situation from occurring?
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Boundaries, Communication and Interpersonal
Relationships

Boundary Traps

Unskilled individuals:

 Harm others even when they act out of good intentions

* Lose respect of students, parents and colleagues with whom
they interact

e Acton first impulse but may also be acting with mal intent

* Are unable to confront others to resolve conflict appropriately
but may also use skill and charm to redirect concern

 Don’t notice when someone else displays a lack of boundaries
or ignore when someone violates a boundary (particularly
their own boundary)
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Living up to the Standards

e Balancing autonomy with responsibility and accountability

* Understanding the importance of the work of teachers as
relational

 Establishing boundaries in those relationships that keep
children/students safe

* Recognizing that being a popular, good teacher does not
imply that the teacher is ethical or respecting boundaries
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Standards

Competence/Incompetence

* Competence refers to the ability to successfully carry out
the duties of an educator

* For example, keep accurate records, manage a classroom
and students, plan engaging, thought-provoking learning
experiences, assessing, evaluating and reporting on
learning

* Incompetence is the inability to perform the duties of an
educator appropriately
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Standards

Conduct/Misconduct

e Conduct refers to the particular behaviours that educators
exhibit in the course of their work but that are not directly
related to the skills of teaching.

* Include inappropriate touching of students within the
school or on a field trip.

 Misconduct is often a result of misunderstanding the
nature of appropriate relationships with students and
others but may also be more pathological.
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Standards

Conduct Becoming/Unbecoming a Professional

* Conduct unbecoming a professional is conduct that occurs
outside of the employment situation but that does not
reflect well upon the educator and the profession.

* This may include criminal activity or other situations that
could bring disrepute on the education system.

* Examples are speaking publicly about anti-Semitic views or
having sexual relations with an underage non-student.
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Standards, Boundaries, Communication and
Interpersonal Relationships

Individuals who have difficulty setting or staying within
boundaries often rationalize their behaviour:

— A boundary isn’t necessary because | nave no intention to
hurt others

— A boundary is not necessary because | can’t get close to
students when | put up barriers

— A boundary is not necessary because | see other teachers
who don’t establish boundaries

Teachers who are too eager to be accepted or to be
perceived as cool by students often fail in their attempts to
establish appropriate boundaries.

These teachers are at risk of violating -boundaries with
students. Students hold higher respect for adults who can
establish and maintain boundaries.
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Standards, Boundaries, Communication and
Interpersonal Relationships

How does one begin to interpret the Standards in order
to set appropriate boundaries?
 When you accept a teaching certificate, you have entered
into a contract to uphold the Standards in your work and
in your personal life to the extent that your personal
actions have an adverse affect on the teaching
profession. When my interaction with another violates
their intellectual, emotional or physical freedom or
safety, | need a boundary!
* The effectiveness of setting and maintaining my
boundaries is closely linked to my sense of self.
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Standards, Boundaries, Communication and

Interpersonal Relationships

Write down 5 key personal boundaries that you value/employ in
your work with students, parents and colleagues.

At your table, brainstorm examples of boundaries with:
— students
— parents
— colleagues
Discuss:
— how you came to define these boundaries.

— How might these boundaries protect the children and
youth you work with?

— How might these boundaries improve your working
relationships with colleagues and parents?
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Professionals and the Law of Consent

 The criminal law sets out legal age of consent as it relates
to the age of sexual partners.

e |fapersonisin a position of trust or authority over
another, or the other person is dependent on a person,
then there can be no consent established.

* People in positions of trust or authority include, for
example, a teacher, coach, babysitter, family member,
minister or doctor.

* Because of the power imbalance and the great possibility
of manipulation or coercion, sexual consent cannot be
freely given.
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Professionals and the Law of Consent

Case Study:
e Read the case of Ms. Bee.

 The teacher is reported to the employer and the
Commissioner.

e Has a Standard been breached? Has the law been
broken? What is the difference?

JUSTICE
INSTITUTE Page 75 of 258E0U-21H7-78811 S1



Ms. Bee

Ms. Bee began teaching in the Greater Vancouver area in
a very large secondary school that also offered adult
education courses. The majority of the students in adult
education were in their twenties and as Ms. Bee was only
25 she found herself the object of some interest to them.

One young man paid her particular attention and one day
invited her to join him and some of his friends at a
nightclub. Ms. Bee accepted the invitation and found that
she got along well with the young man.

They went out several more times.
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Ms. Bee

At school one day, one of the students in the hall
commented on pictures that were posted on social media —
pictures of Ms. Bee and the young man together having
drinks and dancing in a very tight embrace.
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News Story from CKNW Online

A former** slementary school teacher who pleaded
(sic) guilty to sexually assaulting a former student has
been barred for teaching anywhere in the province.

The Teacher Regulation Branch says =
teaching certificate has been cancelled.

admitted to sexually assaulting a former student at

s.22 s.22

NOW is banned

s.22

from teaching in the province of B.C.

pleaded (sic) guilty to sexually assaulting a”
from ™ while ** was between the ages of

s.22

s.22 22

s.22
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News Story from CKNW Online

s.22

came forward and reported the crimes years later. A
number of colleagues and students wrote in **
defence, saying that** was an educational leader and
cared deeply for students.

22 22

was fired from™ school in June” In a consent
resolution agreement,” agrees not to apply for a
certificate of qualification or an inde